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Abstract

The fast development of artificial intelligence (AI) has greatly changed the educational landscape, especially in
language education, where technologies driven by Al are changing teaching practices, learner engagement, and
evaluation methods. The growing use of intelligent tutoring systems, automated writing evaluation tools, and
generative Al platforms has sparked continuous discussion on the future role of language teachers. Some perspectives
indicate that Al may make instructors obsolete by automating essential pedagogical responsibilities. This paper argues
that Al alters and redefines the teacher’s job in fundamental ways. The paper critically investigates the impact of Al
on teaching methods, learner autonomy, teacher identity and cognitive development drawing on recent empirical
investigations (2023-2026). The results point to the benefits and challenges of Al integration such as greater
personalisation, expanded accessibility, improved efficiency, as well as risks such as cognitive offloading, diminished
human engagement, and superficial learning. The research finds that instructors are still necessary in Al-mediated
contexts, not as knowledge transmitters but as facilitators, critical mediators and ethical guides. It proposes for a
human—AI collaboration model that utilises the benefits of both technology and human knowledge to facilitate
meaningful and sustainable language acquisition.
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Introduction

Artificial intelligence (AI) has emerged as a disruptive force in contemporary education, profoundly altering how
knowledge is provided, accessed and constructed. The application of Al techniques in language teaching is a huge
step forward from the conventional teacher-centred methods to more dynamic, data-oriented, and learner-centred
paradigms. Recent advances in natural language processing, machine learning, and generative Al have enabled the
creation of sophisticated tools that can simulate human-like interaction, provide real-time feedback, and generate
contextually relevant linguistic material. These advances are creating new avenues for the personalisation,
accessibility, and efficiency of language teaching and learning, transforming the processes of language teaching and
learning (Zheng & Yang, 2024).

Traditionally, the central function in the classroom has been that of the language teacher as the primary source of
knowledge, facilitator of communication and evaluator of the learner's performance. In traditional language
acquisition, social engagement, cultural immersion, and guided practice have formed the foundation, with teachers
giving linguistic instruction, emotional support and contextual knowledge. But the exponential explosion of Al-
powered products like automatic writing helpers, intelligent tutoring systems, and conversational chatbots has started
to question this traditional model. Such technologies offer learners the opportunity to obtain instructional support
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autonomously, to receive rapid feedback and to study at their own pace, thus decreasing the need for immediate teacher
interaction (Holmes et al., 2023).

The growing use of Al in language teaching has triggered continuous discussions over the significance and future of
teachers. Some views point to the possibility that artificial intelligence may automate educational tasks, thereby
marginalising or even replacing human instructors. But such statements often disregard the multidimensional and
intricate nature of teaching. Language education is not simply grammar and vocabulary; it is meaning-making, critical
interpretation, cultural knowledge and interpersonal communication. These qualities need human judgement, empathy
and contextual sensitivity that artificial intelligence systems are not yet able to fully replicate (Kasneci et al., 2023).

Empirical studies also suggest that the usefulness of Al in education is very much dependent on how it is integrated
into educational practice. Although Al tools can promote learner autonomy, motivation and engagement, they may
also lead to cognitive offloading and shallow learning if they are utilised without appropriate direction (Mohebbi,
2024; Zhang et al., 2025). This highlights the continuing significance of instructors in mediating the use of technology
and ensuring that learning is relevant and cognitively stimulating.

In this light, this paper contends that Al does not make language teachers redundant but modifies their jobs in major
ways. Teachers are being asked more and more to become facilitators of learning, mediators of technology and guides
for critical and ethical engagement with Al This study aims to give an in-depth analysis of the ways in which Al is
redefining teacher responsibilities by reviewing recent empirical and theoretical literature and discussing implications
for pedagogy, professional development, and the future of language teaching.

The Transformation of Language Teaching in AI-Mediated Environments

The incorporation of artificial intelligence (Al) in language teaching has begun to revolutionise the nature, structure
and delivery of instruction. The traditional way of teaching languages was teacher-centred. In this approach, the
teacher was the main source of knowledge and had to explain the topic, correct faults and guide classroom engagement.
But the rise of Al-mediated environments has overturned this paradigm, spreading instructional responsibilities
between human teachers and intelligent computers. This leads to a hybrid paradigm of language teaching, where Al
enhances human instruction rather than replaces it. Al has introduced some of the most momentous developments,
one of which is the mechanisation of mundane educational functions. Grammar correction and pronunciation
assessment, vocabulary drills and writing evaluation, formerly the heart of the teacher’s work, are now efficiently
performed by Al-powered tools. For example, automated writing evaluation systems can evaluate linguistic accuracy,
coherence, and style and provide immediate feedback that allows learners to iteratively rewrite and improve their
work. Similarly, voice recognition technology provides real-time pronunciation evaluation, and learners can self-
polish their oral skills (Chang & Sun, 2024). This kind of immediate feedback can be quite helpful for the learning
process in that it encourages ongoing practice and eliminates the wait time for teacher input.

Beyond automation, Al has also brought adaptive learning systems, which customise lessons for each learner
depending on their profile. Such systems analyse extensive datasets, including student performance, preferences and
engagement patterns, to customise content and instructional tactics. This individualisation is in line with learner-
centred pedagogies that stress the need to cater to different educational demands. Moreover, empirical research shows
that adaptive artificial intelligence systems can enhance language competency by ensuring that learners are exposed
to sufficiently difficult and relevant content for their ability levels (Chen et al., 2025). Therefore, the teacher’s work
switches from “standardised teaching” to "individualised educational design and management”.

Besides, Al-mediated environments have stretched the limits of language acquisition beyond the traditional classroom.
Conversational agents and chatbots mimic real conversation situations, so that learners can practise language skills in
real time, without geographical or temporal limitations. Such technologies offer low-anxiety environments that enable
learners to experiment with language without fear of judgement, which improves involvement and confidence
(Holmes et al., 2023). In addition, generative Al tools enable learners to experiment with creative language use by
producing texts, summaries and dialogues, encouraging engagement and discovery.
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But Al isn’t inherently beneficial or transformative in its influence on teaching in isolation, even as it can improve
efficiency and access. Pedagogical integration and the involvement of teachers are critical factors for the effectiveness
of Al-mediated environments. However, without careful design, Al systems may just digitally reproduce conventional
methods without deep cognitive processes but instead superficial skills (Luckin et al., 2023). Moreover, the use of Al
in feedback and content development can inadvertently limit the scope for meaningful teacher-student contact, which
is vital to building communicative competence and cultural awareness.

Importantly, the change of language education poses problems regarding the balance of technological efficiency and
human participation. Al is able to offer on-demand personalised assistance, but it cannot understand subtle learner
demands, decipher emotional signals, and navigate complex social dynamics. These constraints emphasise the
continuous significance of instructors as mediators who contextualise learning, offer affective support and build
collaborative learning environments.

In essence, Al-mediated environments are not supplanting language teaching, but rather altering its essential
processes. The change is from teacher-centric teaching to a more dispersed learning approach where Al takes care of
the dull, data-driven duties and teachers take on more advanced pedagogical roles. This development points out the
necessity of teachers shifting from being constructors of learning experiences to interaction facilitators and critical
interpreters of technology. Ultimately, successful language teaching transformation relies on the right balance between
technology innovation and the retention of the human qualities of education.

The use of artificial intelligence (Al) in language education has greatly increased the chances for learner autonomy,
allowing students to have more control over their learning processes. Artificial intelligence-driven systems offer
instant access to instructional resources, real-time feedback, and customised educational trajectories, lessening
reliance on teacher-led instruction. This transfer fits with current pedagogical trends focusing on autonomous learning
and the development of independent learners who are able to take charge of their own learning. Artificial intelligence
systems help learners set their learning goals, monitor their performance, and adapt their techniques based on
personalised recommendations, progress monitoring, and interactive activities (Mohebbi, 2024).

Research evidence reveals that Al is significant in creating metacognitive awareness, which is crucial to successful
self-directed learning. Al tools help learners reflect and make strategic decisions by analysing learner data and
delivering insights on their strengths and weaknesses. For example, adaptive learning systems can detect patterns of
repeated mistakes in grammar or vocabulary use and suggest specific tasks to fill these gaps. This iterative procedure
promotes not just language competency but also learners’ self-regulated learning (Chang & Sun, 2024). Moreover,
Al-based environments are likely to minimise anxiety associated with language learning, as they offer learners the
opportunity to practise in private and at their own speed, resulting in increased confidence and engagement (Rusdin
et al., 2024).

However, the application of Al to enhance learner autonomy is not without hurdles. Cognitive reliance is one of the
major concerns, where learners depend too much on Al systems for executing activities that include critical thinking
and problem-solving. In instance, generative artificial intelligence systems can produce full essays, translations and
answers, thereby encouraging learners to forgo the mental work of generating their own ideas. Studies have indicated
that this dependency might result in shallow learning, less creativity, and diminished analytical abilities (Zhang et al.,
2025). In this way, autonomy becomes a paradox, since learners may appear independent, while relying extensively
on technological support.

Not all learners, moreover, have the abilities to apply Al well. Autonomous learning involves a high degree of self-
regulation, discipline and critical awareness — qualities that may not yet be completely developed, in particular among
younger or less experienced learners. Students may misuse Al tools, accept false or biased outcomes, or fail to engage
with learning materials in a meaningful way without competent instruction. Research indicates that learners might
view Al-generated responses as authoritative, potentially diminishing their motivation to question or verify knowledge
(Kasneci et al., 2023).
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These problems highlight the crucial role of teachers in Al-mediated learning settings. More learner autonomy does
not mean less importance for instructors, but that the role of teachers needs to be more strategic and intentional.
Teachers should enable learners to gain abilities to make effective and responsible use of Al including a critical
evaluation of outputs, understanding of limitations and ethical implications. This involves integrating Al literacy into
the educational program and providing activities that prompt learners to think about their usage of Al technologies.

In addition, teachers have a key role to play in supporting autonomy. Artificial intelligence is able to offer personalised
feedback and autonomous practice chances, but it can't fully address the emotional, motivating and social aspects of
learning. Teachers offer the human connection that creates trust, motivates and works together with learners, assuring
their engagement and support throughout their educational journey. To summarise, Al fosters student autonomy
through tools and resources that facilitate autonomous learning, but does not substitute for instructor oversight. Rather,
it redefines the nature of that advice, moving it from direct instruction to facilitation, mentorship and critical mediation.
The challenge for educators is to embrace the benefits of Al while reducing its perils, ensuring that autonomy leads to
deeper learning and not technological dependency.

Reconceptualizing the Teacher as Facilitator, Mediator, and Designer

The introduction of artificial intelligence (Al) in language teaching involves a total reconceptualisation of the role of
the teacher from that of the main transmitter of knowledge to a multifaceted professional who facilitates learning,
mediates technology and designs meaningful educational experiences. This trend parallels broader shifts in
educational paradigms away from the transmission of material and toward the development of higher-order thinking
abilities, learner autonomy and adaptive expertise. In Al-mediated environments, instructors are not the sole authority
on information anymore. They become facilitators of learning processes, integrating human connection with
technological possibilities.

Teachers are guides for students as they develop knowledge through active learning, rather than passive reception. Al
systems offer learners access to huge volumes of knowledge and quick feedback, yet these resources may not lead to
effective learning without competent guidance. Teachers are key to the design of learning activities that foster inquiry,
reflection and collaboration. For example, educators should create tasks that require students to analyse, edit and build
on Al-generated materials, rather than merely allowing students to use generative Al to write assignments. These
methods create greater engagement with knowledge and develop critical thinking abilities (Zhang et al., 2025). In this
view, the teacher’s responsibility is to enable learners to use Al as a cognitive companion rather than a shortcut to
complete a task.

Teachers, as facilitators of learning, also become mediators of technology, helping learners deal with the complicated
nature of Al tools. This requires not just technical instruction but also critical and ethical scrutiny. Artificial
intelligence systems are not impartial. They are educated on data that can be biased and inaccurate, and they can
produce biased, inaccurate or incomplete information. Teachers should consequently prepare learners to assess the
outputs of Al critically, to challenge their veracity and to comprehend their limitations (Kasneci et al., 2023). This
includes academic integrity issues, where professors are helping students ethically and transparently use Al so that
technology becomes a tool to enhance true learning, not replace it.

The role of the teacher as creator of learning experiences is no less important in Al-enhanced classrooms. Thoughtful
instructional design is needed to integrate Al to match the technical tools with the teaching goals. Teachers need to
develop learning environments that capitalise on the virtues of Al, including personalisation and immediacy, but also
its shortcomings. This involves developing tasks that encourage engagement, creativity, and problem solving, and also
adding collaborative activities that maintain the social dimensions of language learning. Such pedagogical alignment
is a critical factor in the effectiveness of Al in education (Luckin et al., 2023), stressing the significance of teacher
knowledge in instructional design.

Moreover, this reconceptualisation has ramifications for teacher identity and professional development. Teachers will
need to gain new skills such as Al literacy, digital pedagogy and data-driven decision-making. They must constantly
adapt to new technology and incorporate it into their teaching in ways that improve learning outcomes. This transition
may initially introduce some doubt or hesitant responses, especially for teachers less comfortable with digital
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resources. But it also creates chances for professional development and creativity, allowing instructors to redefine
their positions in more dynamic and meaningful ways.

Crucially, the reconceptualised teacher is vital to the educational process not in spite of Al but because of it. Artificial
intelligence is able to automate some operations, but it cannot imitate the human attributes that support effective
teaching, such as empathy, intuition and the capacity to adapt to complex social and emotional dynamics. In
meaningful language learning, teachers provide the contextual understanding and interpersonal connection that is
important, ensuring technology is used in ways that enhance, not replace, human contact.

To summarise, the advent of Al in language instruction does not lessen the function of instructors but rather makes it
more complex and strategically important. Teachers as facilitators, mediators and designers are crucial in defining
how Al is integrated in learning environments and directing students toward a critical, ethical and purposeful use of
technology. This shift emphasises the need for continual professional development and institutional support for
teachers to prosper in the changing environment of Al-augmented education.

Teacher Identity and Professional Transformation

The infusion of artificial intelligence (Al) into language education is not only changing the nature of instruction, but
it also has wide-reaching implications for teacher identity and professional obligations. Teacher identity refers to the
dynamic and growing sense of self that educators build from their ideas, experiences and professional circumstances,
and is increasingly being renegotiated as a result of technological development. The existence of Al in the classroom
challenges traditional ideas of teaching and forces teachers to reimagine their responsibilities, abilities and sense of
professional purpose in digitally mediated situations. Traditionally, language instructors have constructed their
professional identity based on their function as subject matter experts, transmitters of knowledge and facilitators of
classroom interaction. But many normal instructional functions—grading, giving feedback, delivering content—are
being taken over by Al, and teachers may feel displaced or less authoritative. Empirical studies show that this change
might lead to difficulties in teacher identity, especially if teachers regard Al as a threat to their professional relevance
(Haghi et al., 2026). Such misconceptions are often compounded by institutional demands to accept technology
without sufficient training or support, leaving instructors unsure about how to properly integrate Al into their work.

At the same time, the integration of Al provides potential for the reinterpretation and enrichment of teacher identity.
Teachers are increasingly seen as key players in determining how Al is utilised in education, rather than being
displaced. Studies show that teachers who actively interact with artificial intelligence (AI) tools tend to create a more
empowered sense of professional identity, seeing themselves as innovators, facilitators and co-learners with their
pupils (Walter, 2024). This shift represents a movement toward a more flexible and adaptive understanding of
teaching, where expertise is not only about content knowledge, but also about designing meaningful learning
experiences and guiding students to navigate complicated technological environments.

Professional transformation in the Al era also needs the development of new competences, especially in the areas of
online literacy and Al literacy. Given the powers and limitations of standard artificial intelligence systems, teachers
should also understand the importance of data bias, algorithmic openness, and ethical use. This information helps them
to critically evaluate Al tools and make educated decisions on their implementation in educational methods. Research
has demonstrated that teachers with greater Al literacy are more likely to employ technology to improve learning
outcomes and promote critical thinking (Zheng & Yang, 2024). In contrast, the absence of such competences can
result in a shallow or inefficient use of Al, hampering its educational potential.

The change of the teacher’s identity entails the change of the pedagogical approach as well as technical skills. Teachers
are increasingly required to use student-centered techniques with a focus on cooperation, inquiry and reflective
learning. This involves designing exercises that push learners to critically engage with the content produced by Al,
rather than taking it at face value. These techniques not only improve learning, but also emphasise the role of the
teacher as a facilitator and mentor in the learning process.

Institutional support is critical in enabling this professional transition. Without sufficient training, resources and
governmental support, teachers would struggle to meet the expectations of Al-enabled education. Integrating Al is

531 || Cite this paper as:
Worgu, P. F. (2026). The changing role of language teachers in the age of Al: facilitators or obsolete figures. In Proceedings of
the I** International Conference and Exhibition on Research, Innovation and Development (ICERID), Ignatius Ajuru
University of Education, Port Harcourt, Nigeria (Vol. 1, pp. 527-533).



The Changing Role of Language Teachers in the Age of Al: Facilitators or Obsolete Figures

vital for empowering teachers and for building a positive sense of identity through professional development programs
that tackle both the technical and the pedagogical components. In addition, collaborative learning communities can
offer areas for teachers to share experiences, exchange ideas, and build best practices.

The shift of teacher identity in the era of Al both a challenge and an opportunity ultimately. The shifting educational
landscape could pose challenges to the established norms, but it also presents opportunities for professional
development and creativity. Teachers who embrace these changes and gain the required competences are likely to be
the key to the future of language instruction. Instead of becoming obsolete, they are emerging as more dynamic and
varied experts whose expertise is important to ensuring that Al is used in ways that encourage meaningful, ethical,
and successful learning.

Risks of AI Integration: Cognitive, Pedagogical, and Ethical Concerns

The integration of Al in language teaching has considerable pedagogical advantages, but it also has a number of
cognitive, pedagogical and ethical problems that require rigorous consideration. These concerns become even more
critical in light of the growing use of Al tools by both learners and educators, frequently without the presence of robust
regulations or pedagogical norms. Recognising these dangers is important to ensure that Al improves, rather than
threatens, the quality and integrity of language teaching. From a cognitive perspective, one of the most conspicuous
concerns of Al adoption is the phenomena of cognitive offloading. This occurs when learners offload thinking tasks
(e.g., idea generating, problem solving, writing) to artificial intelligence (AI) systems, which decreases their own
cognitive involvement. Generative Al technologies, for example, may generate entire articles, summaries, and
translations, which may help students avoid the mental work involved in deep learning. Empirical research suggests
that overdependence on Al may result in superficial knowledge, less critical thinking, and diminished creativity
(Zhang et al., 2025). Excessive dependence on Al to carry out cognitive tasks could lead to learners not acquiring the
analytical and reflective skills that are key to language learning and academic achievement.

Besides the cognitive hazards, there are serious pedagogical difficulties with Al incorporation. One such concern is
the potential degradation of genuine teacher-student contact. Language acquisition is essentially social; it consists of
discussion, negotiation of meaning and co-construction of knowledge. However, Al mediated environments may
diminish opportunities for interpersonal interactions as learners interact more and more with machines and not teachers
or peers. This change could hinder the development of communicative competence and intercultural awareness, which
are crucial aspects of language competency (Rusdin et al., 2024). In addition, the deployment of Al for automatic
feedback and assessment can result in an overemphasis on superficial skills, such as syntax and vocabulary, at the cost
of more profound cognitive and communicative skills.

Another concern in teaching is the possible standardisation of learning experiences. Standard artificial intelligence
systems are generally based on pre-set algorithms and data sets that may not adequately reflect the diversity of
learners’ needs, situations and cultural backgrounds. There is therefore a danger that Al-based teaching would foster
conformity rather than innovation and critical thinking. Teachers counter this danger by contextualising learning and
tailoring their instructional tactics to match their students’ specific requirements.

The ethical dimension is also at the heart of the debates over the incorporation of Al in education. The increasing
complexity of academic integrity issues has been fueled by the rise of generative Al that may create high-quality
writing difficult to identify from human-generated work. This undermines established assessment procedures and
raises problems about authorship, originality and fairness. Students could be enticed to present Al-generated material
as their own, which compromises the integrity of the learning and assessment processes (Kasneci et al., 2023).

Other ethical concerns include data privacy and algorithmic bias. Many artificial intelligence systems are based on
huge volumes of data on users and their behaviours, raising questions about how that data is acquired, stored and used.
There are also concerns that biases in training data may provide outputs that promote preconceptions and distorted
viewpoints, which could shape learners’ perception of language and culture (UNESCO, 2024). Teachers must,
therefore, help students to recognise and critically evaluate these prejudices. Given these hazards, there is no question
that the use of Al in language teaching must be undertaken with caution and critical awareness. Artificial intelligence
can improve learning, but it’s the implementation, the pedagogy that informs it, and the ethics that govern it, that will
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shape its impact. Teachers play a crucial role in overcoming these issues. They cultivate critical thinking, ethical
conduct, and the application of technology to provide meaningful and fair learning experiences.

Conclusion

The incorporation of artificial intelligence in language education has revolutionised teaching and learning processes,
but it has not made teachers redundant. Instead, this study has demonstrated that Al is reshaping the job of language
teachers, transforming their duties from knowledge transmission to facilitation, mediation, and instructional design.
While Al provides a plethora of benefits, including personalised learning, instant feedback, and enhanced accessibility,
it also poses significant risks such as cognitive dependency, decreased human interaction, and ethical issues
surrounding academic integrity and bias (Zhang et al., 2025; UNESCO, 2024). These contradictory findings
demonstrate that the impact of Al is not dictated by the technology itself, but rather by how it is applied in educational
environments. The major thesis put here is that successful language teaching in the era of artificial intelligence depends
on a balanced human—Al partnership, with teachers at the heart of the learning process. This calls for prompt,
determined action. Schools need to put money into training for teachers, set up obvious rules for how standard artificial
intelligence can be used and teach students about Al as part of their lessons. Teachers, in turn, need to employ creative
instructional practices to foster critical thinking and responsible use of Al If such controls are not taken, the risks of
Al may be greater than its benefits. In the end, the future of language teaching hinges on using Al as a helpful tool,
but keeping the human parts that make learning important, ethical and transformative.
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